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Introduction

In this unique class DU students travel the length of the Mexican-American border by bus.  This first hand experience along this culturally, politically, and environmentally dynamic 2000 miles of border separating two worlds provides unrivalled learning experiences for DU students from a wide range of majors.  DU students and faculty will live and travel in buses equipped with a satellite dish that enables students to upload their essays, photographs, and daily experiences to a DU website for viewing by the greater DU community.  The buses allow us to take our learning on the road. 

 Reading, lectures, and discussions will be put into immediate practice by simply observing what we read about.  Not only will we read about the border, but also we will be part of the border updating readings and past publications with our observations and opinions.

We will emphasize understanding the borderland at three geographic scales: region, place, and landscape.  We will examine the dynamic nature of borderland environments, peoples, and traditions.   Areas of focus for individual students wil includes the environments of the borderland, geographies of settlement, cultural and ethnic groups, and contemporary issues and processes like population change, international migration, tourism, commercial and industrial development, energy development, natural resource use, trade of legal and illegal drugs, and urbanization.

 
Process goals: This class takes a radical departure from the traditional way we teach and students learn.  The overall goal of this class is to provide students with the chance to put book learning into immediate perspective and to acquire both book and experiential learning about the most dynamic region in the United States.  Moreover, “seeing” issues firsthand stimulates student thinking and discussions far beyond traditional classroom situations.  Also, because students and faculty will make daily uploads to a course website, we will develop the ability to transform our learning into material that is pertinent, readable, and useful to larger audiences.  This daily upload of “results” permits immediate reflection by students about their experience, readings, and observations.  This contrasts with other learning styles where analysis and report writing is delayed by weeks or even months.  However, just because we are “on the road” does not prevent us from constantly evaluating student learning.  Students will take map quizzes, take mid-term and final exams, write book reviews, and research and write a final research paper.  Moreover, the web-submissions of daily learning will be edited by faculty prior to submission.  This daily editing of student writing, like a newspaper editor, permits immediate feedback to students and ensures that no student can ride to the end of the class and simply take a mid-term and final exam.  

Outcome goals:  Because this class involves the immediate implementation of learning acquired from assigned readings and our traveling library, students will finish this class with deeply ingrained images and understanding of our dynamic border.  Yes, a student can read about the demand for mesquite charcoal in North American cities and the impact of this demand on borderland mesquite forests, but that reading is taken to a new level by speaking to loggers, land owners, charcoal traders, and finally consumers.  Likewise, we can form opinions about illegal migration into the United States, but interviews with Border Patrol Officers, migrants, and borderland residents provides an unrivaled chance to moderate learning with the views and words of the actors themselves.  These are the learning experiences that students will be hard-pressed to forget. 

A vital outcome of this class is that we hope to go beyond a simple recitation of facts about this region to create a concern for a particular issue along the border.  This concern about an issue will be developed by each student, according to their interests, into a research paper that will be presented at the end of the class.

Preliminary Syllabus

Evaluation
1.  Evaluation essays (10%).  One in the beginning and one at the end.  Topic selected by Taylor and Sutton.

2. Film Analysis (10%).  This is an essay (5 page maximum) that interprets the border as a place represented in film.  You must view one of three films: Like Water for Chocolate (1991), Lone Star (1996), or Beyond the Border (2004).  Your principal concern is to explain the film as border place, border region, and border landscape.  How does the film convey the border as an environment, as a region, or as a place? How does the film portray people and society? How does the film explain particular events as they relate to the border? Explain and be specific in support of your assertions. How does the film compare with your observations?
2.  Journal (35%). Throughout the course of the class you will contribution to and create a web-based journal.  

The journal shall consist of field based entries ONLY; do not use your journal as a class notebook.  Because the journal is a separate component of the course, it should be a neatly composed and well-organized account.  

The primary purpose of the journal is to enter notes, maps, tables and miscellaneous data that relate to the border (see a and b below).  


a.  Materials and Notes.  Upload maps and materials from the field excursion guide distributed in class.   DURING the trip you MUST add notes in the journal to accompany the uploaded maps and material.  Notes MUST explain the materials and reflect your comprehension of this information.

b. Daily log. This is a reflective summary of daily observations and experiences from time of departure to return.  This section is personal in that each student's reflection is provided.  While this should be a succinct narrative, it MUST NOT be an outline.  The purpose here is to write a creative and compelling description of daily experiences, something that can be evocative to a reader as well as a memorable record of the class.

3.  Book Review (10%).  A four-page review of selected monograph readings about the border (see suggested reading list).  This evaluation must be a critical assessment of the works as if you were preparing a review essay of the books for a professional journal.

4.  Field investigation and presentation (25%).  This component is a field investigation, observation and interpretation report based on an assignment and research in the field. This investigation MUST be a field analysis that requires collection of data in the field.  Arrive at a topic early to facilitate background research.  This project must consist of a written report (no more than 20 pages) as well as oral presentation; you will be evaluated on each part. The write-up should include a summary of the major findings of your field assignment. In a summary you relate what you researched, how you carried out the work or your methods, and the results or outcome. The write-up should discuss your findings, and it should integrate appropriate required and outside reading.  The write-up must also include a map and photos. The oral presentation should be accompanied by visual documentation.

5. Participation in all aspects of the class (10%).
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