SPACES AND FLOWS

Janice Monk

Searching for a geographic metaphor that
would capture four decades of research, writ-
ing, and professional engagement in geography,
1 settled on ‘braided streams’, This fuvial form
is characterized by divergent and convergent
channels, mostly occurring "where there are
almost no lateral confining banks’ (Fairbridge,
1968: 90y} Two channels account for the great-
est volume of my work — feminist studies and
geographic education, primarily as it is related
to higher education, though the two often
intersect. But others are evident and also over-
lap with these, including research related to
racial/ethnic minorities in white dominant
societies and on change in rural commnunities,
Reflecting movenients and encounters in
my life course, | have been stimulated to write
about Australia, the Caribbean, the European
Union, the southwestern United States, and
the United States—Mexico border region.
My writing in English has been published
in Australia, Britain, Canada, the Caribbean,
New Zealand, and the United States and
appeared in Catalan, Chinese, German,
Italian, Japanese, and Spanish.® I have con-
ducted field surveys and observatons, archival
research, oral histories, and textual interpreta-
tions. Editorial conunitments have also been a
major part of my work. Professional connec-
tions and related friendships have led to short-
term appointments and periods as a visiting
scholar or consultant in Australia, Canada,
India, Tsrael, the Netherlands, New Zealand,
Spain, and Switzerland, { have held appoint-
ments in departments of geography and in an

interdisciplinary institute in women’s studies
and been very active in professional organiza-
tions. Across these various sites of endeavor, |
see convergences and continuities in my mot-
vatdons inclading a consistent concern with
social equity, with action as well as rescarch,
and with responsiveness to the people and
places with which I have been associated.
Crossing  disciplinary boundaries, working
within and to change institutions, and valuing
international ties are pervasive in my practice.
Oithers may not see my work as 1 portray it
here and T hope my comments do not appeat
too self-serving. This account is from the per-
spective of hindsight and also from one that
reflects ideals that T might not have been able
to articulate at the time work was under-
taken. To a considerable extent, the directions
emerged, rather than being planned.

Places, People, and Ways of Knowing

[ have often looked to other disciplines, while
reraining a deeply rooted geographical com-
mitment to recognizing the importance and
specificities of place” My doctoral disserta-
tion: on differences among Aboriginal com-
munities in New South Wales exemplifies this
position (Monk, %74}, When 1 approach'ed
this topic in the mid 1960, the boundaries
of Australian geography largely excluded
Aborigines. Interest was increasingly focused
on testing spatial theories developed else-
where. Neither was there much international

nterest in geography in minority populations
or questions of ‘race’. My choice arose from
personal experience; not from the Hterature.
Shortly after earning my BA I had worked as
a volunteer constructing homes for Aboriginal
famnilies in a small town in New South Wales.
The project was organized by a church group,
with young white men and women (mostly
recent graduates and professionals) providing
labor, and the state government paying for
materials as part of its policy to ‘assimilate’
Aborigines by moving them into town from
reserves on the fringes of white communities.
The project raised many questions for me,
both ethical and geographical. Almost a
decade later, formulating a research topic s a
graduate student in the United States during
the era of the 1960s Civil Rights Movement,
I turned to guestions of social and economic
relations between Aboriginal and white com-
munities in New South Wales.

Seeking insights, 1 looked beyond geo-
graphy to the obvious site of Australian anthro-
pology, but it did not offer work that spoke
to my geographical sensibilities. Drawing
on traditions of British social anthropology,
it presented participant-observational studies
of single communities, and interpreted them
in relation to the persistence of ‘traditional’
cultural ways or in terms of the psychology of
their being closed, institntional communities.
[ found more useful the ideas of some anthro-
pologists and sociclogists in the United States
wha brought ecological and material perspec-
tives to the study of cultural change and of
race relations, While planning my research I
encountered Charles Rowley, 2 political scien-
st directing a lazge-scale project on the his-
tory and current conditions of Aborigines for
the Social Science Research Council of
Australia {Rowley, 1970a; 1970b; 1976k¢); these
studies were associated with subsequent major
changes in national policies. He was Sym-
pathetic to my interests in material relations,
and ultimately incorporated my work in his
book Outcasts in White Austratia,
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My dissertation illustrates movement
outside the channels that were common in
geography at the time, while representing one
that has persisted in my work — drawing on
personal experience to prompt examination
of links between public policies and individ-
uals’ experiences of them. Another example is
my study of the residential patterns and social
networks of Asian professional immigrants o
Sydney in the 1970s (Monk, 1983), again at a
time when the discipline was not especially
addressing issues of race and immigration. The
choice undoubtedly reflected the confluence
of my experiences of growing up in a society
where the “White Australia’ policy was still
under debate, where a relatively homo-
geneous Anglo-Celtic 11{ajority population
was beginning to change with the substantial
influx of immigrants of diverse national ori-
gins, and my own situation of living as a for-
eign student and immigrant junior faculty
member m the multi-"racial’/ethnic society of
the United Staces. My subsequent work in
the Caribbean was initiated when Charles
Alexander and T were assigned to teach 2
summer field class in Puerto Rico for the
Univessity of Ilinois. What we saw in the
landscape prompted us to ask questions about
the impact of changing development policies
on rural communities. A physical geographer
who had earlier studied culural historical
geography on Margarita Island, Venezuela,
he was open to collaboration and to multiple
ways of knowing, We integrated survey inter-
view methods, of which [ had experience, his
expertise in making field observations, his
rusty and my beginning Spanish {Monk and
Alexander, 1979; 1985). The Puerto Rican
research also yielded my first feminist writing,

prompted by the strengthening women's
movement in society in the 1970s and its
Impact on academic work across disciplines.
We studied the intersections of gender, class,
and migration in Puerto Rico and later on
Margarita Island (Monk, 1981; Monk and
Alexander, 1986).
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I the late 19705, another set of encounters
directed my work into new channels, but
ones that were compatible with my eadlier
work on people cutside the centers of power.
The feminist movement prompted scholars to
see more clearly how research and teaching
reflected social, cultural, and political values
and gender-based inequalities, For feminists
in geography, this led to organizing papet
sessions, networking and support activitics
at conferences, developing new courses and
teaching materials, and directing new research
to women'’s and gender issues. Bonnie Loyd
and Arlene Rengert, learning of funding
opportunities under the Women’s Educational
Equity Act (WEEA) in the United Stjates,
approached me about collaborating to write a
proposal to support the development and
pilot tesung of carriculum ;n(}du%cs‘ that
would introduce feminist content into ntro-
ductory human geography courses. We sub-
mitted a successfisl request under the auspices
of the Association of American Geographers,
thus giving professional sanction and recogni-
tion to feminist concerns. The result was a
booklet of student and instructor materials
titled i4omen and Spatial Change (Rengert and
Mok, 1982). Bonnie and Atlene also coordi-
nated a special issue of the Journal of Geography
on ‘Women in Geographic Curricula’ to
which 1 contributed an analysis of gender
biases in the fanguage and roles represented in
published simulation games in the discipline
{Monk, 1978a). These picces were intended
both to critique existing practices and to
advocate a more inclusive human geography.
The same goals served as the impetus for a
paper with Susan Hanson {Monk and
Hanson, 1982} that addressed gender biases in
prevailing theories, methods and purposes of
geographic research. Since that time, efforss
directed towards feminist-inspired curriculum
change have been a dominant stream in my
work, cutting across disciplines and embra-

cing attention to minority groups and cross-
cultural perspectives as well as having a

gender focus {e.g. Monk, 1988; 2000; Monk
et al., 2000; Lay et al., 2002).

Changing Institutions

In two senses, changing institutions has been
a critical part of my professional work, From
one perspective, my involvement in educa-
tional projects has meant linking research and
action to attempt innovation in teaching in
higher education. From another, changing the
place of my employment from a geography
department to a regionally oriented mstitute
in women’ studies has markedly influenced
my opportunities and obhigations.

The educational work began almost by
chance when researchers in the Office of
Instructional Resources (OIR) at the
University of linos at Urbana—Champaign
approached the Geography Department seek-
ing collaborators for an applied research pro-
ject that would expermment with alernative
approaches to improving assessment of student
learning, T was close to finishing my disserta-
tion and the department asked me to take a
grant-funded junior faculty appointment,
teaching an honors class in physical geography
and collaborating in the research. Nexe, OIR
sought further collaboration i efforts o eval-
uate courses and teaching; this work extended
my association. Both assignments required
learning new literatures, creating new
approaches in the classroom, supervising grad-
tate teaching assistants, and co-authoring pub-
lications {e.g. Monk, 1971; Monk and Swailings,
1975; Monk and Alexander, 1973; 1975).
They also meant engagement with experi-
mental research designs, quantitative and quab-
irative methods, illustrating their swengths,
limitations, and complementarity. The experi-
ence enhanced my awareness of the value of
accepting multiple ways of knowing,

Around this time, the Association of
American Geographers (AAG), which was
engaging in an areay of projects to Improve

college geography, obtained funding from the
National Science Foundation to address the
preparation of doctoral students for their
teaching roles. With my newly acquired exper-
tise and my department’s interest in being part
of a mational project, T took on being the local
project director in this multi-university pro-
gram (Monk, 1978b). It fueled my interest in
and commitment to changing practices in
higher education through faculty and curricu-
lum development, connected me to a national
(and subsequently international) network, and
mitiated me into participating in large-scale
multipersen and multi-institutional projects,
My diverse experiences at this carly career
stage and my feminist commitments stood me
m good stead when I was forced to find a new
position at a time when the academic job
market in geography was poor. I moved to the
University of Arizona to become Associate
(subsequently Executive) Director of the
Southwest Institute for Research on Women
(SIROW). SIROW conducts interinstitu-
tional, interdisciplinary research, educational,
and outreach programs focusing on the
regional diversity of women or of interest to
scholars in the region it serves. My place-
sensitive orientations as a geographer, iy
experiences in muitiperson and multfunded
projects that crossed disciplinary boundaries,
and my engagement with feminist scholarship
positioned me well for the new work. But the
move also inhibited contnuation of personal,
field-based rescarch of the type I had carried
out in Australia and the Caribbean. 1 substi-
tuted more text-based projects, review essays,
and editorial endeavors.

Over two decades at SIROW, T have
engaged with colleagues and community
Organizations concerned with wormen’s
bealth, economic situation, education {espe~
cially in science, mathematics, and engineer-
ing), and cultural expressions. In some projects
my role has mainly been to co-author grant
Proposals, administer the work, and see that it
3 disserninated. In others, I have taken a lead.
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The most sustained effort brought together
my geographic interests in the meaning of
place with feminist commitmenss, resulting i
the book The Desert Is No Lady: Southwestern
Landscapes  in Women’s Writing  and Ay
(Norwood and Monk, 1997) and 3 film
inspired by the book. Vera Norwood, a scholar
n American studies at the University of New
Mexico, and I put together a team of
researchers in literature, anthropology, and art
history to explore how Mexican American,
American  Indian, and Anglo-American
women over a century had connected their
senses of identity and place and expressed
these in their creative work, Qur interpreta-
tions contrasted with studies of the writing by
white men which had dominated scholarship
on the Southwest. They were identified with
representations of the land as a virgin to be
conquered, as a nurturing mother, as a place
for development or conversely a wilderness to
protect. We saw the women’s work as focused
on drawing erergy from the fand and cele-
brating its wildness and sensuality, We explored
how women’s representations were inflected
by historical contexts, ethnic and cultural dif-
ferences, and specific geographies. This project
took me into new methodological terrain and
prompted further writing related to gender
and landscape (e.g. Monk, 1992; Norwood
and Monk, 1997) as well as collsboration
in film making with British colleagues
(Williams, 1995). Though my commitments in
that endeavor were largely for fundraising and
consulting, the project highlighted how
greatly representations can be manipulated
through editorial processes, and heightened
my awareness of the many-faceted aspects of
whose voices are represented in research,

Valuing the International

The final stream 1 would like to discuss
mvolves convergence of the various channels,
Starting in the 1980s, I began to look for
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ways to link what we might now teris ‘the
Jocal’ and ‘the global while bringing together
ferminism, educational  efforts, and profes-
sional networks. 1 initiated a series of faculey
and professional development programs at
SIROW to introduce ferninist work nto
internationally oriented courses across dis-
ciplines and international perspectives nte
women's studies, These programs resulted m
2 number of consultancies and co-editing of
collections to disserninate approaches to Lnk~
ing teaching m women's studies and nterna-
tional studies {Monk et al., 1991; Lay et al.,
2002). Since the mid 1090s, this direction has
involved collaboration with Mexican col-
leagues n promoting research, faculty devel-
opment, and community outreach on the
theme of gender and health at the Mexico-US
border. Though collaborative work has long
been part of my professional life, this cross-
border project has been especially informed
by feminist thinking that has addressed such
questions as who sets the agenda for and bene-
fits from research, and what are the ways in
which research and action might he respect-
fulty linked. We have developed approaches to
sharing decision-making and resources equi-
tably, and have reflected on the relationships
amony researchers and those working in com-
mnity agencies (Monk et al,, 2002).

Within geography, [ have worked since
che 1980s with like-minded colleagues
to foster gender scholarship within the
International Geographical Union and femi-
nist geography more generally. An important
motive has been not only €© enhance the vis-
ibility of feminist scholarship in geography, but
¢ try to promote perspectives thar value

visions and voices outside the dominant Us
sndd Britsh realms. Tt led me to co-edit the
book series International  Studies of Women
and  Place with Janet Mormsen, to co-edit
ewo books that include contributors from
multiple countries (Katz and Monk, 1993;
Garcia-Ramon and Mork, 1996), to write

on comparative perspectives in feminist
geography {Monk, 1994), to visit and consuli
in unpiversities several countries, and to be
an active participant in the 1GU Conunission
on Gender and Geography, editing its
newsletter since 1988. Whenever 1 can, 1 cite
work by scholars ousside the hegemonic
regions and draw Jttention to issues involved
in working across national bonndaries 10 geo-
graphic education (Monk, 1997; Shepherd
et al., 2000; Garcia-Ramon and Monk, 1997),
and promote teaching that attends to human
diversity in the US and beyond (Monk, 2000,
Mok et al, 2000), These petspectives also
informed the directions 1 took when I had the
privilege of serving as President of the AAG n
2001-2, and invited the women presidents of
four geographical associations  (Aunstralian,
Californian, Canadian and Catalan) to speak
it the Presidential Plenary at the Annual
Meeting on the theme ‘Points of View, Sites
far Action’, also initiating 2 reception to wel-
come the many geographers from outside the
US who attend AAG meetings.

Looking back, I see my COpTILIREnts as
in some ways reflecting having been on the
margins geographicaily and pr()fessionaﬂy -
anx expatriate Australian feminist, 2 womman
who grew up in the 19505 when women did
not expect to prrsue academic careers — but
Also as an mumigrant who has now lived for
almost 20 years near the border of the United
States and Mexico, and who is employed in
an ipterdisciplinary femninist institute. These
circumstances have coneributed to the posi-
donality of my wotk. The braided streams,
while flowing relatively unconstrained by

>

“ateral banks, have nonetheless sustained a
commitment to a Hfe in geography and a

desire to bring my values to its course.

NOTES
{  Onher tempting cholces which some mught
apply to me inclade ‘misfit streamy’ and ‘erratics’,
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but 1 hope not ‘deranged drainage’, ‘rubble
drift’, or ‘planetary wobbles”.
2 Colleagues have undertaken the transiations.
This account of my dissertation research is
adapted from janice Monk and Ruth Liepins

(20005. 1 appreciate the permission of my

c:o~f~:11thor and the journal publisher to draw
on it.
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Tl‘}is‘part explores the relationships between theory and methodology/methods. Rather tha
pro?nding a*how to do guide’, these chapters focus on explaining the links between researcizl
designs, the development of particular methods and different philosophical approaches to l
knowledge (for example, what constitutes data or evidence). |
In Chapter 22 Stewart Fotheringham makes the case for quantitative methods, arguing
that they are important because they provide strong evidence on the nature of Spa,tialéj ¢
processes — much stronger, he claims, than can be produced by other methods. He shows
how guantimtive methods have their roots in positivistic philosophies, but points out that
‘positivism’ and ‘guantification’ are not synonymous even thougiﬁ many people use them
interchangeably. For example, he argues that whereas the goal of a POSLLIVISE wouid be to
uncover the truth about reality in the form of absolute la\;vs, quantitative geographers
recognize that it is rare to find such absclutism, Rather, geographers use quantitative methods
to build up sufficient evidence on which to make judgements about real.éﬁy. Fotheringham
particularly stresses the role of quantitative methods as a bridge between human and lphcyﬂiml
geographers, providing them with a language to talk to each other and the bass for join; ‘
research. He concludes his chapter by outlining a defence for quantitative methods against
some of the common criticisms levelled at them. i
’ In the following chapter Mike Goodchild (Chapter 23) presents a brief history of the
111Froéchtior1 of GIS into geographic research. He then outlines two perspectives. The first
widely h?ld among researchers working with GIS, is that the technology is value-neutral ’
and that its users reflect a wide range of approaches, from the strongly };ositivis{ stance of,
researchers in physical geography and some areas of human geography, to the more
hul.nanmcerztric stance of those working in such areas as public p;articipation GIS and eritical
social theory. The second perspective, which stemns from the strong critique of GIS which
emerged in the early 1990s, is that GIS is inhevently value-laden. Goodchild goes on to
trace this tension between these two positions, and to explore efforts at reconciliation and
acc?;FJ%zlc?dati.o11. Like Fotheringam (Chapter 22), who recognizes the limits of rationality in
positivistic approaches and the need to develop quantitative methods to model irrational
heran behaviour, Goodehild reflects on uncertainty and scientific norms as examples of
methodological issues that stiil surround the use of GIS, |
Ra.zher than understanding knowledge as an object to be achieved, tested and verified
?y an impartial observer, Paul Rodaway’s chapter on people-centred methods (Chapter 24)
is concerned with how geographers who understand knowledge to be subjective, partial and
emergent have developed methodologies to explore the individual relationships that people
have with the worlds that they inhabit. Here, he identifies how humanistic gcégraphcrs such




